
 

 

 

 

 

Teaching and Learning Policy- A Wychwood Way of Teaching 
 

At Wychwood Primary School our aim is to enable our pupils to be resilient and 

independent learners who have the skills and confidence to be successful life-long 

learners. We aim to promote a learning culture that inspires a love of learning as 

well as giving all pupils the opportunity to succeed. Throughout this policy we will 

outline some of the ways in which our teachers will do this.  

We believe that there are a number of evidence informed pedagogical principles 

that underpin high quality teaching and learning. Many of the strategies that are 

outlined in this policy are informed by ‘Rosenshine’s principles in action’ by Tom 

Sherrington and ‘Making every primary lesson count’ by Jo Payne and Mel Scott. 

The principles discussed below are interwoven with one another and each lesson 

will draw upon them in different ways. The following sections will look at each of 

them in more detail.  

 

Challenge and high expectations: 

At Wychwood, we encourage and support all children to succeed. Teachers will 

strike a careful balance when pitching their lessons. They aim is to create lessons 

where task design requires cognitive challenge as learners will remember what they 

have spent time thinking about. We want our children to relish challenges, embrace 

their mistakes and understand the importance of effort. We believe that hard work, 

determination and perseverance are key to successful learning experiences and so 

teachers regularly use language to praise effort and acknowledge when learning is 

difficult, whilst also creating a culture within their classrooms where mistakes are 

recognised as part of the learning process. Each week, teachers nominate a learning 

hero for a child who has demonstrated these values.  

 

Explanation 

A precise explanation is key to effective teaching. When giving explanations, 

teachers may draw upon a variety of different methods, selecting which is most 

appropriate to deliver the content being taught. Having a knowledge of what the 

children have learnt previously is key to making the teachers’ explanation more 

effective. This could be learning from the previous day, a sequence of lessons or 

from a previous area of study. Knowing where the children are currently with their 



 

 

learning, means that teachers can deliver an explanation that is accessible and not 

over complicated with terms they don’t know or reiterating what they already know.   

In many of our lessons we use a CPA approach when explaining new content. This 

stands for Concrete, Pictorial and Abstract. Teachers may explain concepts using the 

approach, for example,  

-Using concrete representations (e.g. counters in maths or equipment in PE). 

-Using pictorial representations (e.g. looking at a diagram of the water cycle or 

looking at artists’ work). 

-Using abstract representations (e.g. numbers in maths) 

Not all lessons and not all content will require all three parts of this approach. 

Teachers will consider when planning their lessons what sort of explanation is 

needed and how the CPA approach can be incorporated into this. As part of our 

explanations when teaching, we anticipate common errors and explicitly challenge 

misconceptions. Some of these can be anticipated ahead of time and the teacher 

can plan to discuss this as part of the lesson but sometimes these will develop 

within the lesson. If this is the case, the teacher will either address this directly in the 

lesson or use as a teaching point in the following lesson. By addressing these 

misconceptions directly, it means that we do not allow time for children to embed 

any common mistakes.  

 

Modelling 

Modelling is where the teacher demonstrates a new concept and the children learn 

by observing it. Modelling is effective because it allows the teacher to model the 

thought process behind the learning and the children can imitate this. It also allows 

for the teacher to set high expectations as they can model high standards and 

model the process for how to achieve this, which in turn, the pupils observing can 

then aim for. This process also allows for children to gain an insight into how to 

overcome struggles. For example, a teacher when modelling sketching in Art may 

model making a mark that they are not happy with or when modelling a piece of 

writing, a teacher may model being unsure of which word to use and then model 

trying out different words. This can be a powerful learning experience for children 

as it models to them that learning is a process and we do not always arrive at an 

answer or a finished piece straight away. It also equips them with the skills they will 

need when they encounter these hurdles when they move towards independent 

working.  

 

Practice 

Modelling is closely linked with practice. Once the teacher has modelled, the 

children need opportunities to practise what they have observed. We use the ‘I do, 

we do, you do’ mantra where possible in our lessons. After the ‘I do’ has happened 

and the teacher has modelled, the class might look at the learning together as a 

whole class or in talk partners. The ‘we do’ can take the form of talking through new 

concepts. In doing so, this provides children with the opportunity to practise and 



 

 

explore language before committing it to paper. They are rehearsing their learning 

orally before moving onto the final stage which is ‘you do’. This is where they would 

independently undertake an activity by themselves.  

 

Retrieval practice 

Retrieval practice is recalling previous information that has been learnt. It supports 

building our long-term memory and helps children to develop fluency in recall of 

what they have learnt. It is important that children have opportunities to recall 

previous learning, not only from the day before or the lesson before but previous 

learning from other terms and year groups. Subject leaders have mapped out all the 

previous learning that children have experienced in each phase and teachers will 

use this to plan for regular opportunities to recall and rehearse this previous 

knowledge. It is important to note that retrieval practice is not always about recall 

of basic facts or short answers, sometimes it might be narrative based e.g. 

describing an event in history and the impact of this event rather than what year did 

this event take place. Teachers plan for daily retrieval practice in all lessons and use 

this information to identify any gaps or strengths in learning, which can then be 

used to plan further lessons to revisit or challenge children.  

 

Questioning  

Questioning allows the teacher to check for understanding but also provides an 

opportunity to give feedback and corrections. We think it is vital to get this 

feedback from the children as we get a true insight into their thinking and 

understanding which teachers then reflect on after the lesson and use the children’s 

responses as a way to move the learning forward. By giving children time to 

rehearse their understanding through responding to questions, they are 

strengthening the connection to the main idea being taught and are more likely to 

remember the learning.  

 

Questioning has to be purposeful in order to be effective. Below are some of the 

key ideas around questioning which we use to ensure that children are given further 

opportunities to learn and deepen their understanding of the content being taught: 

• Probing – asking several questions in order to add further challenge and 

check for depth of learning. E.g. Is that always true or just in this example or 

is there a different way to say the same thing? 

• Checking for understanding - rather than asking ‘have you understood?’ 

which generally yields short answers, teachers ask ‘what have you 

understood?’. This allows the teacher to evaluate both an individual’s 

learning and make a decision regarding lesson progression. This could be 

done by asking an individual child but also could be done as a whole class by 

using mini whiteboards. Teachers can then use this to reflect on which areas 

of learning will need revisiting.  



 

 

• Closed and open questions. Sometimes closed questions which generate a 

short answer are necessary in ascertaining whether children can recall 

previous knowledge or have understood a concept. But the main type of 

questioning we aim to use is open questions. These provoke children’s 

thinking skills because they do not have a single answer.  

• Time – increasing the amount of time we give children to answer their 

questions means that more children are willing to give an answer and the 

quality of the answers increases.  

• Talk partners – the use of talk partners means that children have the 

opportunity to rehearse an answer before sharing this with the teacher and 

the class. It also gives children the experience of articulating an answer, 

which in turn will help build confidence in sharing ideas in whole class 

situations. 

• Hands up vs targeted questioning - we believe in a mixture of hands up and 

targeted questioning. Targeted questioning means that all children will have 

the opportunity to participate. We do not want to cause anxiety for children 

so a number of things may happen when teachers use targeted questioning. 

They may say that the next question will be a hands down question so that 

children have time to prepare. They could use talk partner work alongside 

this, so all children have had time to collaboratively come up with an answer. 

They may use mini whiteboards and get all children to answer on their 

boards before holding up their work. Targeted questioning allows the 

teacher to identify who may need further support or challenge. 

• Moving children on from ‘I don’t know…’ - If children struggle with an 

answer, the teacher may do a number of things. One option is to get the 

child to ask a friend for help. Once the friend has given an answer, the 

teacher will then come back to the first child and ask them again. This 

promotes that not knowing an answer is acceptable but there is an 

expectation that all children engage with the lesson. E.g. “Now that you have 

heard Sophie’s idea, what do you think?”. The teacher may break the 

question down into smaller steps so that is easier to answer or give the child 

two options to choose from.  

• Responding to each other – whilst teachers will use questions to support and 

challenge learners in the class, it is important that children have the 

opportunity to listen and respond to each other. There are a number of ways 

this might happen. Teachers may ‘bounce’ the question. Once a child has 

responded they may ask another child ‘what do you think of that?’. They may 

also create a ‘why chain’. This is where for each answer that a child gives, the 

teacher creates a why question directly linked to that child’s answer. Both of 

these allow for whole class participation and encourage a culture where 



 

 

children have to listen to other children’s responses, it doesn’t allow for 

children to zone out and wait until it is their turn to answer a question. 

Another strategy teachers might use is the ABC approach. This stands for 

Agree with, Build on or Challenge. After a child has answered a question, the 

teacher may ask another child if they want to ABC and children can choose 

how they want to respond to the other child’s answer.  

• Planning questions beforehand – although many of our questions will be 

thought of within the lesson in direct response to children’s answers, some 

questions will need to be thoughtfully prepared before the lesson, 

particularly those when explaining new concepts. Teachers will need to 

decide when it is best to explain or question. If questioning too early on, this 

may allow for misconceptions to become embedded or shared between 

pupils. Sometimes, explanation is needed over questioning. 

 

Feedback 

We believe that feedback is essential in order to help children improve. Not only 

can it be used to celebrate successes and effort, but it can help teachers direct 

children towards their next challenge and help children progress. Feedback can be 

given as a whole class, in small groups or 1:1. As well as using feedback to support 

children in making progress, teachers will also use it for their own self-reflection 

and often use this to adapt future planning. For more information about how and 

when we deliver feedback to children, see our Feedback Policy.  

 

Assessment 

This is the process which allows teachers to gain an insight into what their pupils 

know, what they have understood and what they still need to learn. Teachers will be 

assessing in every lesson and often, using the questioning techniques listed above 

to do so. Retrieval practice is also another form of assessment teachers might use 

so that they can see what has been embedded into the long-term memory. At other 

times, teachers may use a more formal type of assessment. The purpose of 

assessment is to inform the teacher of what to teach next and how best to support 

pupils in making progress in their learning. For more information about assessment 

see our Assessment Policy.  

 

Learning in context  

When planning their lessons, teachers will consider the purpose of the learning 

objective and how this relates to other areas of the curriculum. We believe that 

children not only need to know what they are learning about but why they are 

learning a particular skill or acquiring specific knowledge and how this fits with 

previous learning experiences. In doing this, it allows children to see the purpose of 

what they are learning which allows for a deeper understanding of the content and 

connections can be built.  



 

 

This happens when the teacher makes explicit the purpose of the learning: 

• We are learning this today so that we can work out… 

• We are learning this today to see how this connects to… 

• It is important to know about this because… 

• Learning about this will help us to do… 

 

Active participation  

Teachers will carefully consider the amount of content they are teaching and how 

they are teaching this. There is a misconception that more content covered means 

children have learnt more but at Wychwood we are aiming for our pupils to have a 

deeper understanding of what is being taught rather than surface level knowledge. 

This links closely with the section above as teachers will need to make clear to 

children why they are learning something. As well as this, teachers will make use a 

range of the strategies listed in this policy such as questioning to ensure that 

children are active participants in the lesson. Cognitive challenge is at the heart of 

good teaching and learning and so the children need to be actively involved with 

the process of learning throughout the lesson rather than the teacher delivering 

high amounts of content with little pupil interaction.  

 

Vocabulary  

At Wychwood we value the importance of vocabulary and aim to support children 

in building up a bank of rich vocabulary across all areas of the curriculum. Not only 

do we teach vocabulary explicitly as part of our English lessons but in our wider 

curriculum lessons too. Subject leaders have planned the vocabulary which will 

need to be covered for each area of the curriculum and teachers ensure that these 

words are taught and revisited as part of wider curriculum lessons. For more 

information about how we teach vocabulary see our English Policy.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


